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Introduction and summary
Author’s note: CAP uses “Black” and “African American” interchangeably throughout many

of our products. We chose to capitalize “Black” in order to reflect that we are discussing a
group of people and to be consistent with the capitalization of “African American.”
Sidney Lanier Senior High School in Montgomery, Alabama, once churned through
10 different principals in 10 years—including four principals in a single year. But
today, Dr. Antonio Williams boasts a six-year tenure as Lanier’s principal.
Along with several of his relatives, Williams is a Lanier graduate. He lives just down the
street from the school, where he took his first teaching job and where his own children
will be students. Williams’ commitment to the community and his job led him to initiate important changes through Lanier’s “Reclaim the Castle” campaign, named after the
school building’s prominent turret. As a parent himself, Williams has put parents front
and center in his school-home engagement strategy. He created a parent center inside
the building, where any parent can use school computers to browse literature about
school resources and opportunities and can engage with other members of the community. Williams also hosts monthly “coffee and chat” sessions with interested parents.1
The authors met Williams and saw his parent center during a visit to Alabama in
October 2019. In a follow-up email interview, Williams said he believes that there are
no ineffective ways to communicate with parents. Rather, he believes that different
methods work for different families, and it is the school’s responsibility to find a way
for every family to engage.
The parents at his school agree. “Knowing information up front helps your child and
helps the parents as well,” said Lesa Holt, a parent of a Lanier senior. “If more parents
were involved with their child’s education, it would help with grades and social life.”2
As a result of parents’ involvement and Williams’ commitment to family engagement, Lanier was named a 2018 National Parent Teacher Association (PTA) School
of Excellence,3 an honor awarded to schools “in recognition of their commitment to
building an inclusive and welcoming school-community where all families contribute
to enriching the educational experience and overall well-being for all students.”4
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When parents and families are engaged with their children’s education, everyone
benefits. Engaged parents report better attitudes about their child’s education;5 their
children experience better academic, behavioral, and social outcomes;6 and schools
receive better ratings on measures of climate and culture.7 Many factors can influence
engagement, but clear and consistent communication about different issues—from
academic progress to student behavior to daily logistics—is an important tool for
building trust between parents and schools and increasing family engagement.
Given the rise of public school choice—which relies on parents seeking out other
schools and comparing them with their neighborhood public school—in many urban
school districts, there is a burgeoning field of research on schools’ communication
with prospective families. Many researchers and advocacy groups have examined what
information helps parents select a school that is most likely to maximize academic
outcomes, as well as the most effective ways to present that information to parents.8
However, recent research has not extensively explored how schools communicate with
parents whose children are currently enrolled. The available data, however, suggest that
there is room for improvement.
Many families do not receive consistent communication from their child’s school. The
nationally representative Parent and Family Involvement in Education Survey of more
than 14,000 parents found that only 42 percent reported receiving a school-initiated
phone call about their child in the 2015-16 school year, and only 62 percent had
received an individualized email about their child.9
Current research and advocacy efforts to improve school-parent communication
mostly focus on one type of communication: student achievement report cards.
Surveys of parents have identified a disconnect between parents’ perceptions of
student progress and students’ actual progress. In 2018, the education nonprofit
EdNavigator distilled the experiences of parents in New Orleans and Boston who
attempted to understand and support their child’s academic progress, finding that
the information they typically received was often “unclear and muddled.”10 Learning
Heroes—a nonprofit organization committed to helping parents and guardians support their children’s social, emotional, and academic development—conducts annual
national surveys and focus groups of parents and guardians to reveal their needs,
priorities, and concerns and to examine school-home communication around student
achievement.11 Although 90 percent of parents—across race, income, and education
level—believe that their child is at or above grade level, Learning Heroes’ 2018 report
found that giving parents a combination of information, such as report cards with
grades, state standardized test results, and a school performance rating, changed a
significant percentage of parents’ views of their child’s performance.12
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Analysis of schools’ communication and engagement with parents
Through new, original analysis, the Center for American Progress
sought to understand the current state of school-parent communication and family engagement13 through two lenses: (1) parents’, teachers’, and school leaders’ perceptions of communication; and (2) the
engagement policies that are already in place across different school
districts in the United States.
CAP created and distributed a survey to K-12 public school parents,
teachers, and school leaders that asked about the content, frequency,
and importance of multiple types of information parents receive, as
well as the methods schools use to communicate this information.
The authors also reviewed current parent and family engagement
plans—required under Title I, Part A of the Every Student Succeeds
Act—choosing plans from three districts in Colorado and three
districts in Pennsylvania and highlighting observed trends. (see “Title
I review methodology” in the Appendix for more information about
why these districts were selected)

• Parents, teachers, and school leaders reported that the school
communicated information frequently but said ideal communication
would be more frequent and more consistent.
• All three groups reported high value in the communication systems
they used, and individualization—regardless of how technologically
advanced—mattered the most in value perceptions. Parents
reported using fewer methods than teachers and school leaders,
suggesting that parents may not find all available systems at their
school effective.
• There are grade-level differences in the frequency and importance
of different types of information, but there were few differences
among parents by race and ethnicity or income.
The authors’ review of six Title I parent and family engagement
plans found that each assessed engagement activities and provisions to include parents in plan development, but the most comprehensive plans acknowledged the need for multiple communication
entry points.

Key findings from the survey include:

• Overall, parents, teachers, and school leaders reported that schools’
communication of various types of information is actionable, and
parent engagement is strong.
• Across parents, teachers, and school leaders, individual student
achievement was most commonly rated as the most important
type of information to communicate to parents, but no one
type of information received a majority of votes from any of the
stakeholder groups.
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Based on these findings, CAP believes that policymakers should take a
community-informed approach to updating parent engagement plans
by soliciting parent input and comparing results across different groups
of families—for example, by race and ethnicity or by the primary
language spoken at home. Federal and state policymakers should
also provide technical assistance and Title I parent engagement funds.
School districts can leverage these resources to conduct parent surveys,
implement teacher training, and hire technology advisers in order to increase both the quality and quantity of school-parent communications.
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Understanding parent engagement
At the turn of the century, the success of early childhood initiatives that prioritized
parent involvement, such as Head Start, as well as the expansion of public school
choice inspired extensive research that tied parent engagement to a number of positive
academic, social, and behavioral outcomes for students.14
However, research in this area has waned in the past decade, with many recently
published studies relying on data from the 1990s.15 Still, meta-analyses continue to
find a robust relationship between parent involvement and academic success across all
students,16 especially for African American and Latino students.17 Parent-teacher relationships may also influence students’ behavior and peer relationships,18 and teachers
in one survey reported that students with more engaged parents performed better in
class,19 although evidence for these outcomes has been less consistent.20

Defining parent engagement
Parent communication is just one element in the broader
field of parent engagement. There are six commonly
recognized forms of parent engagement, as popularized by
scholar Joyce L. Epstein’s 1995 framework. These include the
ways in which schools help establish supportive home environments; the design of communications between school
and home; the recruitment and organization of parent help
at school; information about how parents can help with

homework and other curricular activities; the development
of parent leaders and the inclusion of parents in school-level
decisions; and the leveraging of community resources to
strengthen school programs.21 This report adopts Epstein’s
framework in order to examine the role of school-parent
communications in supporting multiple forms of parent
engagement and in keeping parents informed about their
child’s academic performance.

There are many barriers to family engagement, including limited time and resources
available for teachers and families alike; a lack of professional development focused
on how teachers can best engage families; and different levels of family understanding about how or why they should engage with their child’s education.22 Certain
groups of parents also face unique challenges: For example, immigrant parents may
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not speak the same language as school teachers or leaders,23 while LGBTQ parents
may not be fully recognized by schools as a family unit.24 A focus group of predominantly Black parents found that a negative school climate, including hostile interactions with teachers and poorly organized communication channels, was the primary
barrier to effective communication.25
At the beginning of the century, overall parent engagement seemed to be increasing. According to a study by Child Trends, in 2016, 89 percent of parents attended a
parent-teacher conference and 79 percent attended a school or class event, up from
72 percent and 67 percent, respectively, in 1996.26 However, Learning Heroes trends
data have shown declining parent-teacher conference attendance since 2016, along
with declining rates of helping with homework and communicating with teachers
outside of a conference.27
Parent-teacher conferences are not the only ways to involve families in their children’s
education. In a 2018 report, Learning Heroes found that although teachers viewed
engaged parents as those who show up to conferences, parents cited email communications, calls, and text messages as other metrics of engagement.28 There are also
important grade-level differences: In a 2018 Learning Heroes survey, only 61 percent
of middle school parents reported attending a parent-teacher conference, compared
with 70 percent of elementary school parents.29
In addition to differences by grade level, there are also important demographic differences in how parent engagement is perceived. For instance, research from the early
2000s demonstrates that some of the ways in which parents of certain cultural backgrounds approach educational engagement, such as teaching their children about the
value of hard work through real life experiences, are not always recognized as such by
teachers from different cultural backgrounds.30 Efforts to increase family engagement
also have had varying levels of success across schools and parents of different socioeconomic status or level of educational attainment.31 School volunteer rates, for example,
are approximately twice as high among parents with a graduate degree as they are for
parents who do not have a high school diploma.32
As mentioned earlier in this report, schools can support family engagement in
many ways. Epstein’s framework includes five methods of engagement that include
helping establish supportive home environments and teaching parents how to help
with homework. Epstein considers communication to be the sixth method, but this
report explores how communication can be used as a critical, all-encompassing tool
to strengthen the other five.
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Exploring school-parent
communication
“Engagement means that a parent has pretty open communication with their
child’s teachers.”
– Sharice Stevens, a parent at Sidney Lanier High School33
Clear and consistent communication channels are an important way for schools to
empower families to engage and support student achievement.34 Educators in one
qualitative study unanimously agreed that communication with families was critical to
student success.35 Communication channels must go above and beyond the occasional
parent-teacher conference. In one experimental study, a high school math teacher sent
regular notifications home to the parents of students in two of his four classes. After three
months, students whose parents received the notifications earned higher math grades
and test scores than the students whose parents did not receive the notifications, despite
not having demonstrated significantly higher math ability before the study began.36
Yet the existence of communication channels alone is not enough. Some recent
reporting suggests that the information families receive—especially regarding student
achievement—can be unclear or feel unactionable.37 Confusing proficiency descriptions such as “nearly meets standard” can mislead many parents into believing their
children are on track when they are not, a problem exacerbated by report card grades
that often paint a more positive picture than standardized test scores.38 Still, parents
continue to rate report cards as the most important tool for understanding student
achievement, while teachers rate them third-most important behind regular communication between parents and teachers and graded work.39 This discrepancy may
be one of the reasons why in Learning Heroes’ national surveys of K-8 parents since
2016, 9 in 10 parents believed their children were at or above grade level—a stark
difference from the 33 percent of eighth graders who are actually considered proficient in math and reading.40 Even well-performing students may benefit from more
communication about their progress. One recent study found that Black students
who scored in the top category of the Louisiana Educational Assessment Program
and received a congratulatory letter about their achievement outperformed Black
students who scored the same but did not receive a letter.41
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Parent perceptions about how much communication they receive may predict the
extent of their engagement. One 1997 study found that parents’ perceptions of the
amount of information they received from teachers, more so than the actual amount,
predicted their self-reported involvement in their child’s learning.42 Unfortunately,
there is some evidence of a disconnect between schools’ and parents’ perceptions of
communication. The same study found no correlation between parent- and teacherreported amounts of information, even within the same school.
These differences in perceived amounts of information persist today. Qualitative
interviews of public school parents and teachers reveal discrepancies in ideal frequency
and form of communication.43 Parents prioritized instant communication methods,
such as calls, texts, and comments on graded assignments, while teachers considered
scheduled meetings, such as parent-teacher conferences, to be the best indicators of
engagement. Perceived barriers differ as well. One focus group of parents and school
staff found that parents were more likely to cite timeliness, quality, and clarity as the
biggest barriers to effective communication, while school staff cited more structural
barriers such as lack of contact information and language fluency.44
Technology has created new opportunities for schools to stay in touch with families.45 Parents and teachers agree that technology can be useful to foster proactive
engagement,46 and some recent school interventions have found success in leveraging technology, such as by texting parents reminders about reading and attendance.47
In 2011, National School Public Relations Association President Ron Koehler
observed: “The backpack folder is no longer the primary source of information for
parents. They want and prefer instant electronic information.”48 Heejae Lim, who
created an app that translates teachers’ texts to a parent’s preferred language, believes
that texting can be especially useful for engagement because of its ability to create a
two-way conversation.49
However, there seem to be gaps between preference and actual practice in using technology effectively. Of the 19 features that teachers and parents reported wanting from
their school websites in a 2016 survey, only eight were in common use.50 Additionally,
a lack of information about how best to leverage new technology may make it more
difficult to adopt. A recent study found that teachers who received a free mobile
communication app were more likely to use it if they received intensive training and
continued support such as communication tips and reminders.51
Family engagement is crucial to student success, and school-parent communication
can bolster engagement. However, there is still much to learn about the types of communication that parents seek and what kinds are most effective.
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CAP’s school-parent
communication survey
In 2019, the Center for American Progress surveyed more than 900 parents who were
mostly representative of the public school student population, more than 400 teachers, and more than 400 school leaders, including principals and other administrators.
The survey aimed to better understand what type of information the respondents
believe is important for schools and teachers to communicate to parents; how often
they currently receive or share that information; how often they believe that information should ideally be shared; and what types of platforms or communication tools are
most helpful for sharing information. (see Appendix for more detailed information on
the full survey sample and methodology)
According to Principal Williams of Sidney Lanier High School, “Parents must understand your mission, vision, and goals in order to be active participants in the educational process.”52 Williams’ words suggest that robust communication should occur
with families even before there is academic progress to share. Schools should use communication to build a community with shared values that will frame students’ eventual
academic achievement.

Findings
The survey findings painted a more positive picture of the perceived value and effectiveness of parent-school communication than other recent research that focuses on
parent-school communication about student achievement. Overall, parents, teachers,
and school leaders all reported that the different types of information schools communicate are important, although parents and teachers would ideally like this information
to be communicated more frequently and consistently.
All three groups also reported that the specific communication systems they use are
valuable, but there were different perceptions across participants about which systems
were in use by the school. There were minimal differences by school characteristics or
parents’ race and ethnicity, but there were statistically significant grade-level differences.
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Key trends from the analysis include:

Parents, teachers, and school leaders perceive communication
to be actionable and reported that parent engagement is strong.
The survey asked parents, teachers, and school leaders to gauge their perceptions of communication. Most parents, teachers, and school leaders reported that communication
was clear and actionable and that schools provided the right amount of information. (see
Figure 1) Specifically, more than three-fourths of parents, teachers, and school leaders
agreed or strongly agreed that communication was actionable, and more than onehalf responded that the amount of information shared with parents was “just right,” as
opposed to too much or too little. In line with previous research, school leaders were the
most positive in their reported levels of engagement, frequency of communication, and
the value of the systems that are used.
Relatedly, the majority of each group reported that communication allowed parents to
engage with their child’s learning and that parents are engaged in learning and the school
environment. Notably, however, there were differences in reports of how engaged parents
really are. Parents overwhelmingly agreed that they were involved with their children’s
learning: 92 percent of parents agreed or strongly agreed, compared with only 64 percent
of teachers and 84 percent of school leaders. School leaders were more likely to agree that
parents were involved with the school community: 85 percent agreed or strongly agreed,
compared with only 72 percent of parents and 69 percent of teachers.
There were also differences in reported engagement by grade level. Elementary school
parents, teachers, and school leaders were more likely than survey respondents from
middle or high schools to agree that the information their schools shared helped
promote parent engagement. This is similar to Learning Heroes survey data that found
a severe drop in parent engagement in middle school: Middle school parents are more
likely than elementary school parents to use less personal methods of engagement,
such as accessing a web portal, and are less likely to use more personal methods, such
as attending a parent-teacher conference.53
Parents surveyed reported more positive perceptions of parent-school communication
than in other recent reports, including surveys and stories from Learning Heroes and
EdNavigator. The difference may be a result of the fact that the CAP survey asked about
many more types of communication than school report cards and communication
around academic progress. In addition, in an effort to keep the survey brief and prevent
survey fatigue, the authors did not define “actionable” or “engagement.” Given research
that shows that different populations define engagement and communication differently,
the results of the survey cannot be directly compared with other findings that provided
parents or teachers with more specific examples or definitions of these terms.
9
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FIGURE 1

Parents, teachers, and leaders agree that parents are engaged
and school communications help them engage
Agreement with survey questions about parent engagement, by group
Strongly
disagree

Disagree

Strongly
agree

Agree

Neither agree
nor disagree

Parents

Parents receive
information from
child's school that
helps them engage
with learning and
development

2.6%

5.7%

36.6%

43.5%

11.6%

Teachers
1.0% 4.3%

38.7%

44.4%

11.7%

School leaders
1.0% 2.7%

34.3%

54.7%

7.4%

Parents

Parents are
engaged
with child’s
learning and
development

0.2% 1.8%

25.2%

66.8%

5.9%

Teachers
4.1%

14.8%

37.0%

27.2%

16.9%

School leaders
2.2%

6.6%

32.6%

51.7%

6.9%

Parents
3.3%

Parents are
engaged with
child’s school
community

6.0%

35.1%

37.3%

18.2%

Teachers
5.3%

12.2%

39.1%

29.4%

14.1%

School leaders
1.7% 5.4%

34.3%

51.0%

7.6%

Source: Original CAP analysis. See Appendix for full methodology in Meg Benner and Abby Quirk, "One Size Does Not Fit All:
Analyzing Different Approaches to Family-School Communication" (Washington: Center for American Progress, 2020),
available at https://www.americanprogress.org/?p=479902.

CAP’s survey design also did not allow the authors to test the strength of the respondents’ convictions. In other words, parents, teachers and school leaders may not know
what they do not know. So, while all groups may perceive engagement to be strong,
there still may be room for improvement. The significant differences seen between parents’ and teachers’ reported frequency of communication versus their ideal frequency
of communication support this idea. It is possible that the surveyed groups may report
differently if they are provided with an objectively ideal picture of engagement.
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This discrepancy has been shown in previous reports about parent knowledge and
information. For example, in a 2017 Learning Heroes survey that asked parents if their
child was performing at, above, or below grade level, only 8 percent of parents initially
reported that their child was performing below grade level. The survey then presented
national proficiency data showing that many students fail to meet proficiency standards in reading and math, which caused the number of parents reporting that their
child may not be meeting proficiency standards to rise to 25 percent.54 These findings
could extend to the authors’ engagement research, and more research is needed to
understand whether the generally positive findings in CAP’s survey are because actual
engagement is high or because perceptions of engagement are limited.
The CAP survey results provide information about current subjective perceptions
of school-parent communications and how these perceptions differ among parents,
teachers, and school leaders. However, as with any belief, perspectives might change if
individuals have more information.

Individual student achievement was considered the most
important, but not the only important, type of information.
All three groups rated most of the types of information listed in Table 1 as “mostly” or
“extremely” important. The types of information with the highest importance ratings
across all three groups included individual student achievement, patterns of behavior,
disciplinary action, curriculum, and logistics such as early dismissal. Teacher qualifications, opportunities to volunteer, and information on how the school uses its budget
received lower average importance ratings across each of the groups, although 8 percent
of parents selected teacher qualifications as their most important type of information.
The most important type of information across all groups was individual student
achievement, which was more than three times as likely to be selected than the next most
frequently selected type of information for parents, teachers, and leaders alike. Still, no
one type of information received majority support. Teachers also differed from parents
and school leaders in the information they considered most important. For teachers, disciplinary action and patterns of behavior were the next most commonly selected, while
curriculum and resources about college and career readiness gained more support from
parents and school leaders.
Although most research in school-family engagement focuses on communication
exclusively about student achievement, these survey results show that parents are
interested in more than just academic information from their child’s school, as are
teachers and school leaders.
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TABLE 1

Individual student achievement is the most important type of information for parents, teachers, and school leaders
Percentage choosing “most important” and average importance rating for all types of information, by group
Parents

Teachers

School leaders

Rating

Percentage
choosing “most
important”

Statistically
significant
group
differences

42%

4.57

33%

N/A

4.18

6%

4.52

8%

▲

10%

4.13

2%

4.4

8%

▲

4.27

8%

3.85

1%

4.31

6%

▲

Patterns of behavior

4.51

7%

4.53

11%

4.56

5%

N/A

Disciplinary action

4.43

7%

4.58

10%

4.58

7%

■

Homework

4.39

5%

4.08

6%

4.45

7%

▲

Opportunities to be involved in decision-making

4.32

4%

4.09

7%

4.44

6%

▲

Logistics (e.g., early dismissal, enrollment)

4.32

4%

4.4

6%

4.51

6%

●

Schoolwide achievement (progress or challenges)

4.15

3%

4.17

5%

4.46

9%

◆

Classroom or school event

4.25

1%

4.37

2%

4.53

2%

◆

Information on how the school uses its budget

3.65

1%

3.66

1%

4.23

2%

◆

Opportunities to volunteer to support the school

3.73

1%

4.19

1%

4.41

3%

★

Average importance rating

4.26

Rating

Percentage
choosing “most
important”

Rating

Percentage
choosing “most
important”

Individual student achievement
(progress or challenges)

4.58

37%

4.62

Curriculum

4.44

11%

Resources and information about preparation for
college and/or career opportunities

4.28

Teacher qualifications and experience

Type of information

4.22

4.46

Notes: Survey respondents rated the communication systems on a scale of 1 to 5, with 1 meaning “Not at all valuable”; 2 meaning “Slightly valuable”; 3 meaning
“Somewhat valuable”; 4 meaning “Mostly valuable”; and 5 meaning “Extremely valuable.” Most responses for the “Other” communication systems category cited Class
Dojo or other phone apps.
Source: Original CAP analysis. See Appendix for the full methodology in Meg Benner and Abby Quirk, “One Size Does Not Fit All: Analyzing Different Approaches
to Family-School Communication” (Washington: Center for American Progress, 2020), available at https://www.americanprogress.org/?p=479902.

◆
■ Parents different from others
▲ Teachers different from others
◆ School leaders different from others
● School leaders and parents different
★ All groups different

Parents and teachers think that ideal communication would be more
frequent and more consistent, with differences by grade level.
The survey asked parents, teachers, and school leaders to report both the current and
their ideal frequency of parent-school communication about various types of information. All groups reported that most types of information from the school were communicated between weekly and monthly but said ideal communication would be more
frequent and closer to every week. (see Figure 2) Parents and teachers especially wanted
communication about almost all types of information to be delivered more regularly,
regardless of how often, rather than on an irregular schedule or “only when relevant.”
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FIGURE 2

Parents and teachers report that ideal
communication would be more frequent
Average current and ideal communication frequency
ratings for all types of information, by group
Never

1

Current
Ideal
Parents
■
■ Teachers
■ School leaders

Once a year

Quarterly

Monthly

Weekly

Daily

Once a year

Quarterly

Monthly

Weekly

Daily

Teacher qualifications
and experience

2

Information on how the
school uses its budget

3

Resources and information
about preparation for college
and/or career opportunities

4

Schoolwide achievement
(progress or challenges)

5

Opportunities to be
involved in decision-making

6

Opportunities to volunteer
to support the school

7

Curriculum

8

Disciplinary action

9

Patterns of behavior

10

Individual student
achievement
(progress or challenges)

11

Logistics (e.g., early
dismissal, enrollment)

12

Classroom or school event

13

Homework
Average frequency rating
Never

Notes: Survey respondents rated both the current frequency of parent-school communication for each type of information and the ideal
frequency of communication on a scale of 1 to 6, with 1 meaning "Never"; 2 meaning "Once a year"; 3 meaning "Quarterly"; 4 meaning
"Monthly"; 5 meaning "Weekly"; and 6 meaning "Daily." Participants also saw the option for “irregularly, only when relevant,” but these selections
were analyzed separately. (see Figure 3) All current versus ideal comparisons were statistically significantly different at p < .001 for parents and
teachers, but for school leaders, the only significant differences between current and ideal frequencies were for information about college and
career preparation and volunteer opportunities.
Source: Original CAP analysis. See Appendix for the full methodology in Meg Benner and Abby Quirk, "One Size Does Not Fit All:
Analyzing Different Approaches to Family-School Communication" (Washington: Center for American Progress, 2020),
available at https://www.americanprogress.org/?p=479902.
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FIGURE 3

Parents, teachers, and school leaders report that ideal
communication would happen on a more regular basis
Percentage stating that communication currently is and
ideally should be irregular for all types of information, by group
0%

1

Disciplinary action

2

Resources and information
about preparation for college
and/or career opportunities

3

Patterns of behavior

4

Logistics (e.g., early
dismissal, enrollment)

5

Opportunities to be
involved in decision-making

6

Opportunities to volunteer
to support the school

7

Classroom or school event

8

Teacher qualifications
and experience

9

Information on how the
school uses its budget

10

Schoolwide achievement
(progress or challenges)

11

Individual student
achievement
(progress or challenges)

12

Curriculum

13

Homework
0%

Current
Ideal
Parents
■
■ Teachers
■ School leaders

10%

20%

30%

40%

50%

10%

20%

30%

40%

50%

Note: All current versus ideal comparisons were statistically significantly different at p < .001, except for “Homework” for school leaders (p = .006).
Survey respondents had the option to select “Irregularly, only when relevant” instead of a specific frequency (e.g., "Daily") when rating both the
current frequency of parent-school communication for each type of information and the ideal frequency. (see Figure 2)
Source: Original CAP analysis. See Appendix for the full methodology in Meg Benner and Abby Quirk, "One Size Does Not Fit All:
Analyzing Different Approaches to Family-School Communication" (Washington: Center for American Progress, 2020),
available at https://www.americanprogress.org/?p=479902.
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Overall, homework was communicated between weekly and daily, while most other
types of information were communicated between monthly and weekly. Opportunities
to be involved in decision-making and information about schoolwide achievement
were communicated approximately monthly, and information about how the school
uses its budget was communicated slightly more than once a year; however, parents
reported wanting all three types of information on a more frequent, monthly basis.
Disciplinary action was the most likely type of information to be communicated irregularly, with more than one-third of parents, teachers, and leaders saying it was currently
only communicated when deemed necessary. However, only one-quarter of parents and
less than one-fifth of school leaders believed this information should ideally be communicated irregularly. There was also a large gap regarding opportunities to be involved in
decision-making; twice as many parents and three times as many school leaders reported
that communication was currently irregular as those who wanted it to be irregular.
Teachers have reported that, as students get older, the role of school communication
shifts from the teacher to the student. Interestingly, research shows that a significant
majority of parents agree.55 Another parent at Lanier noted that parents of teenagers
“feel like they can become more lackadaisical with their involvement, even though
these are some of the most important years they should be involved.”56 These perceptions may explain why the frequency of information decreases in upper grades and
becomes more irregular. Learning Heroes research from 2019 found that between
elementary school and high school, the percentage of teachers who believe that communicating academic progress with parents is part of their job description drops from
63 percent to 45 percent.57 This suggests that increasing the frequency of informationsharing, especially in upper grades, will require system-level changes to ensure that
teachers see parent communication as part of their job. Providing teachers with more
time and support to regularly share information with parents will help integrate communication into teachers’ already busy schedules.
Notably, elementary, middle, and high school teachers in CAP’s survey did not differ in
their perceptions of how much information their school shared with parents; teachers
reported that it was consistently “just the right amount” across all three grade levels.
On the other hand, while school leaders thought the overall amount of information
shared was increasingly too much as they moved from younger to older grades, parents
reported the amount as increasingly too little. (see Figure 3) This suggests a disconnect
between leadership practices and parent interests, which may influence the amount of
time or resources teachers feel they have available for parent communication.
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FIGURE 4

School leaders and parents have increasingly different perceptions on
the overall amount of information shared from younger to older grades
Average perception of the amount of information communicated
by schools to parents, by group and grade level

● Elementary school (K–5)
▲ Middle school (6–8)
■ High school (9–12)

Parents
Teachers
School leaders
Somewhat
too little
information

Just the right
amount of
information

Somewhat
too much
information

Note: Survey respondents rated the amount of information communicated by schools to parents on a scale of 1 to 5, with 1 meaning "Entirely
too little information"; 2 meaning "Somewhat too little information"; 3 meaning "Just the right amount of information"; 4 meaning "Somewhat
too much information"; and 5 meaning "Entirely too much information." The difference among parents, teachers, and school leaders was
statistically significant at p < .001. There were also statistically significant differences between elementary and high school, both for parents
(p = .005) and for school leaders (p < .001).
Source: Original CAP analysis. See Appendix for the full methodology in Meg Benner and Abby Quirk, "One Size Does Not Fit All:
Analyzing Different Approaches to Family-School Communication" (Washington: Center for American Progress, 2020),
available at https://www.americanprogress.org/?p=479902.

All groups agree that the communication systems they use are
valuable, but there is a wide variety of types of systems used.
The survey asked respondents to indicate which systems they use from the list indicated in Table 2. The majority of respondents reported that the communication
systems that they used were valuable, although there was a relatively wide distribution
of the types of communication systems used by the respondents within each group.
Interestingly, almost all of the systems received relatively high value ratings.
The most commonly used methods were parent-teacher conferences and personalized
emails or calls—all methods that rely on individualized attention and teacher time.
Eighty-nine percent of parents, 85 percent of teachers, and 97 percent of school leaders
reported that parent-teacher conferences are mostly or extremely valuable, with similar
results for personalized emails and calls. The next most commonly used methods were
websites and paper notifications. Despite their common use, these were rated less
valuable than more personalized approaches: Only 69 percent of parents, 65 percent
of teachers, and 77 percent of school leaders reported that their school’s website was
mostly or extremely valuable, while 71 percent of parents, 60 percent of teachers, and
68 percent of school leaders said the same for paper notifications.
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TABLE 2

Individualization, not technological capacity, matters most for whether parents,
teachers, and school leaders use and value a communication system
Percentage of each group indicating that they used the system and the average value rating of each system
Parents
Percentage
who use
each system

Teachers

School leaders

Value

Percentage
who use
each system

Percentage
whose school
uses each
system

Value

Percentage
whose school
uses each
system

Statistically
significant
group
differences

Communication system

Value

Parent-teacher conferences

4.49

68.2%

4.35

77.8%

76.8%

4.55

65.0%

■

Paper notifications

4.00

54.6%

3.69

57.8%

66.3%

4.05

46.6%

■

Websites

3.97

54.0%

3.84

39.1%

76.4%

4.17

61.8%

◆

Personalized calls or emails

4.43

53.9%

4.51

74.9%

62.3%

4.53

49.3%

N/A

Emails or listservs

4.09

53.3%

3.96

55.4%

60.6%

4.23

59.1%

❖

Automatic text messages

4.09

35.1%

3.80

20.5%

43.7%

4.26

49.3%

■

Web-based platform with
personalized student/class
information

4.22

32.5%

3.99

33.2%

46.5%

4.32

40.9%

■

Robocalls

3.45

32.4%

3.43

6.0%

52.3%

3.66

33.8%

N/A

Social media (e.g., Twitter, Facebook)

3.66

23.5%

3.46

16.5%

46.1%

3.94

37.7%

◆

Other

4.27

2.4%

5.00

3.6%

1.0%

4.14

1.7%

N/A

3.8

5.3

Average number of systems used

4.1

Notes: Survey respondents rated the communication systems on a scale of 1 to 5, with 1 meaning “Not at all valuable”; 2 meaning “Slightly valuable”; 3 meaning “Somewhat valuable”; 4 meaning “Mostly valuable”; and 5 meaning “Extremely valuable.” Most responses for the “Other” communication systems category
cited Class Dojo or other phone apps. Statistically significant group differences are displayed for value ratings and average number of systems used only.
Source: Original CAP analysis. See Appendix for the full methodology in Meg Benner and Abby Quirk, “One Size Does Not Fit All: Analyzing Different Approaches
to Family-School Communication” (Washington: Center for American Progress, 2020), available at https://www.americanprogress.org/?p=479902.

A 2011 survey found that few parents looked to social media for information from their
child’s school, even though their interest in using other types of technology for school
communication was relatively high.58 Nearly a decade later, even as social media has permeated more aspects of daily life, CAP’s survey found similar disinterest in social media
as a school-parent communication tool. Only one-third of all participants reported that
their school used social media, and it received lower value ratings than other systems:
58 percent of parents, 47 percent of teachers, and 67 percent of school leaders said that
social media was mostly or extremely valuable. Notably, far more teachers and school
leaders—46 percent and 38 percent, respectively—listed social media as a system their
school used than did parents, at 24 percent, suggesting that parents may not even know
about existing social media channels.
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4.5

★

■ Teachers different from others
◆ School leaders different from others
❖ School leaders and teachers different
★ All groups different

Overall, however, the survey results do not suggest that systems relying on newer
technology are used more or less than other systems, or that they are considered more
or less valuable. The systems found most valuable were those involving individualization—whether they use technology, such as a web portal with individual student
information, or do not use technology, such as parent-teacher conferences.
Teachers reported both the systems that they personally use and systems their school
uses, even if they personally do not. These results provide important insights into
teacher perceptions of communication. The prevalence of parent-teacher conferences
and the focus on individual student achievement can sometimes make it seem like
teachers entirely drive school-parent communication. However, there are actually
many ways in which schools communicate—such as through websites or automatic
text messages—that are often outside of teachers’ control. Furthermore, teachers may
not have a clear picture of how communication happens outside of their classroom. A
higher percentage of teachers than parents or school leaders reported that their school
used most communication systems, suggesting that teachers may think that parents
have more access to information than they actually do. More coordination between
school administrators and school staff can address this discrepancy.
Since the survey design only asked respondents to rate the value of systems that they
or their schools use, the value ratings for some of the communication systems might
be lower if all respondents were asked to rate all systems. Even so, this analysis demonstrates that all of these systems have some value to a certain proportion of the sample.

School-level differences are more prevalent
than differences at the individual level.
CAP set quotas for the parent sample based on the demographics of the current U.S.
K-12 public school student population in order to compare differences in communication perceptions across racial and ethnic groups. CAP also asked respondents about
their school characteristics in order to disaggregate by school type. School-level differences had a bigger impact on communication perceptions than did differences by
parents’ race and ethnicity.
As mentioned above, grade level also affected perceptions of the amount of information shared and the ability of that information to help parents engage. There were
also some differences by self-reported poverty level of the school, such that parents,
teachers, and leaders from higher-poverty schools reported less frequent communication and slightly less engagement; however, these differences were relatively small.
Other school differences, including differences in urbanicity, charter status, and racial
composition of the student body, did not have a significant effect on the responses.
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Parents’ race and ethnicity also did not seem to determine perceptions of communication or overall engagement. Asian American parents reported the lowest levels of
importance of information and value of systems used, while Black or African American
parents’ ratings were typically highest. There were no differences in current or ideal
frequency by parents’ race and ethnicity. There were also no significant differences in
engagement with student learning, although Black or African American parents did
report slightly higher engagement with the school community as a whole. Previous
research about parent engagement does suggest that there may be differences among
the types and quality of communication for parents of different races and that teachers’
and school leaders’ perceptions of engagement may be influenced by parents’ race, so
more exploration in this area is needed to better understand the survey findings.59
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Review of Title I school district
parent engagement plans
Teachers and families are often the center of school-parent communication, but federal
policymakers and federally funded education programs often play a significant role in
facilitating effective family communication and engagement.60
Various federal policies encourage or require school-parent communication in elementary and secondary schools. For instance, the Individuals with Disabilities Education
Act requires schools to notify parents as soon as a disability is suspected and to include
parents as partners in evaluation meetings to determine eligibility for special education services.61 The Every Student Succeeds Act (ESSA) requires school districts that
receive Title I, Part A funds to reserve 1 percent of their allocation to carry out parent
engagement activities outlined in the law. Specifically, ESSA requires school districts to
conduct “an annual evaluation of the content and effectiveness of the parent and family
engagement policy in improving the academic quality of all schools,” “involve parents
in the activities of the schools,” and “provide the coordination, technical assistance, and
other support necessary to assist and build the capacity of all participating schools.”62

Current school district parent engagement plans
School districts that receive an allocation from Title I, Part A of ESSA develop a
written parent engagement plan, with required input from parents, and incorporate
it into the district’s overall Title I plan that is approved by the state.63 While not
intended to be a comprehensive nationwide analysis, CAP reviewed six of these
parent engagement plans. As shown in Table 3, the authors selected plans from
three local education agencies (LEAs) of varying sizes in two states—Colorado and
Pennsylvania—to provide geographic diversity and analyze how the plans differ
based on the size of the LEA. The authors found that although the plans varied in
detail, all of them covered the federal requirements for parent engagement and, as a
result, had similar underlying strategies.
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TABLE 3

Selected school district characteristics
Denver Public
School District

Poudre
School District

Mesa County Valley
School District

Number of schools

198

52

43

Number of students

90,482

29,674

21,984

Free and reduced price
lunch eligilibity

69%

31%

48%

Top three represented
racial and ethnic groups

Hispanic: 56%
Black: 14%
White: 23%

White: 73%
Hispanic: 18%
Two or more races: 4%

White: 70%
Hispanic: 24%
Two or more races: 4%

School District
of Philadelphia

Erie
Public Schools

Bensalem Township
School District

Number of schools

218

18

9

Number of students

133,814

11,495

5,411

Free and reduced price
lunch eligilibity

100%

100%

52%

Top three represented
racial and ethnic groups

Black: 51%
Hispanic: 19%
White: 14%

White: 42%
Black: 36%
Hispanic: 14%

White: 56%
Hispanic: 17%
Asian: 13%

Colorado

Pennsylvania

Note: The authors selected and reviewed Title I parent involvement plans for six school districts located in Colorado and Pennsylvania. See
Meg Benner and Abby Quirk, “One Size Does Not Fit All: Analyzing Different Approaches to Family-School Communication” (Washington: Center
for American Progress, 2020), available at https://www.americanprogress.org/?p=479902 for more details about how the districts were selected.
Sources: A full list of sources is available at https://cdn.americanprogress.org/content/uploads/2020/01/29121126/
SchoolParentCommunicationTable3Sources.pdf.

Specifically, all six plans discussed how the district would assess the quality of parent
engagement activities annually, mostly through surveys and annual meetings. In addition, each school district has provisions in their plan to include parents in the development of their Title I programs. Most districts have a similar requirement for individual
schools to include parents in Title I program development. All districts require schools
with Title I programs to engage parents in the school’s annual review and improvement process and to establish a school-to-parent compact outlining how they will
work together to improve student achievement.

Best practices
Of the six plans, the School District of Philadelphia (SDP) has the most detailed and
comprehensive plan. It also describes multiple types of communication approaches
geared to improve district and school communication with families.
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Beyond the common practices found in most of the other school district plans, SDP
reports using technology and virtual resource centers to better communicate with
parents, increasing the amount of information that is available to parents without overburdening schools or individual teachers. SDP has established a district call center that
offers one-on-one case management support, an online knowledge management system
with FAQs, and a new parent and family portal that allows families to personalize the
level of detail and method of school communication.64 The district has also discussed
using Facebook and Twitter to increase the amount of information available to parents.
SDP describes the need to “provide multiple entry points” to ensure that more families
can participate in their children’s learning. In addition to the district’s use of technology, it also hires family and community engagement coordinators to help work with
parents and build trusting relationships.
SDP acknowledges barriers to family engagement and mentions “paying reasonable
and necessary expenses ... including transportation and child care costs” to encourage more parents and families to participate in activities.65 In addition, SDP describes
its districtwide translation and interpretation center, which breaks down barriers to
engagement for families that speak a language other than English.66 SDP also mentions
that it will provide professional development “facilitated by caregivers” for school leaders as a strategy to effectively engage parents and families.67
Other school districts also have interesting family engagement activities and policies, though they are not directly related to communication approaches. Bensalem
Township School District in Bensalem, Pennsylvania, for instance, requires that the
annual evaluation of parent engagement activities examines differences across all racial
and ethnic subgroups and articulates the unique barriers faced by different families,
such as limited literacy, economic disadvantage, or limited English proficiency.68 The
Bensalem plan highlights that it will ensure coordination in parent involvement activities across other federal, state, and local programs.
The Mesa County Valley School District in Grand Junction, Colorado, does not discuss leveraging technology in its plan but commits to using federal parent engagement
funds to hire a parent involvement coordinator within the district office. The plan also
requires each school that receives Title I funds to establish a parent liaison.69

22

Center for American Progress | One Size Does Not Fit All

Policy recommendations
CAP’s analysis provides new context for the existing research and recommendations
on school-parent communication. It demonstrates that while communication about
student achievement and progress is important, parents also highly value other types
of information. As a result, communication systems and strategies should include
information and data about areas other than student achievement.
In addition, parents prioritize types of information differently and value different
types of communication methods. Members of the family engagement team from
the National PTA shared that in their conversations with families, two parents of
the same child may have different preferred methods for receiving school communication.70 Although social media received some of the lowest value ratings in CAP’s
survey, Principal Williams touted it as the most effective method for reaching a wide
audience, particularly given Sidney Lanier High School’s high student mobility and
the problem of frequently outdated contact information for individual parents.71
Social media capitalizes on systems that parents already use and does not require
them to create a new login or learn a new system.
Moreover, parents’ interest in different types of information changes across grade levels. As a result, communication systems and strategies should cast a wide net and offer
parents multiple points of entry. The federal government should encourage districts
and schools to adopt different strategies and approaches based on the needs and interests of parent populations.
Federal policymakers should consider parents as partners in federal education programs and maintain Title I parent engagement funds. States and school districts should
leverage this money and help develop systems, platforms, or expectations; advise on
strategy and provide adequate funding to improve parent communication; and foster
greater parent engagement. Communication should be more frequent, more consistent, and, most importantly, exist through multiple channels. As SDP’s plan acknowledges—and as CAP’s survey results confirm—not all forms of communication work
for all families, so offering multiple points of entry is crucial to ensuring that parents
both know of and engage with the information they receive from their child’s school.
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The authors identify specific recommendations to help improve overall school-family
communication based on existing research and CAP’s survey analysis.

Federal recommendations
Federal policymakers can encourage states, districts, and schools to value parent partnerships in the development of policies and in the planning and execution of education programs. Specifically, federal policymakers should:
• Focus on parents and families as crucial partners in federal education programs.
Parent involvement is frequently discussed at the student or school level, but parents
have long advocated for educational change at the state and national levels.72 The
Individuals with Disabilities Education Act stipulates that parents must consent to
an evaluation for special education, have the ability to request an evaluation, and
participate in the development of an individualized education program for their
child, if needed. In addition to ESSA’s Title I, which sets aside funds for parent
engagement, ESSA also requires that parents are consulted during the development
of state and district plans and that state report cards are provided in a language
that parents understand.73 The U.S. Department of Education should help districts
adhere to this requirement, and federal education policy should consider parent
input and advocacy in the creation of new programs; strengthen language about
parent partnership to signal to states and districts that engagement is a priority; and
provide resources and guidance for both parent engagement and parent involvement
in the development of new state or district initiatives.
• Maintain funding specifically for parent engagement under Title I of ESSA. Effective
communication with parents requires time and resources. The federal government
can highlight its support for these activities and help school staff implement
communication policies by setting aside funding specifically for this purpose. ESSA
currently requires school districts that receive Title I, Part A funds to reserve 1
percent of their allocation to carry out parent engagement activities. As evidenced
in CAP’s review, these plans have allowed all districts to conduct annual reviews
of their parent engagement policies, and several districts have added unique and
creative practices such as parent liaisons and technology centers. Maintaining this
stipulation and providing additional guidance about how to use the funds, such
as through a bank of current best practices in different districts, will help ensure
that schools with limited resources are still able to implement effective parent
communication strategies.
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• Provide technical assistance for parent engagement. The No Child Left Behind Act, in
effect from 2002 to 2015, included a grant program for nonprofit Parental Information
Resource Centers (PIRCs), which appropriated approximately $40 million on a
yearly basis until 2012. ESSA revitalized these grants through the Statewide Family
Engagement Centers (SFEC) program, which gives “financial support to organizations
that provide technical assistance and training to State educational agencies (SEAs)
and local educational agencies (LEAs) in the implementation and enhancement of
systemic and effective family engagement policies, programs, and activities that lead to
improvements in student development and academic achievement.”74 Thirteen states
have been awarded grants through the new program so far. Still, the SFEC program
receives less than one-quarter of PIRC’s previous funding.75 Reinvesting in this grant
program and providing additional federal guidance through the U.S. Department
of Education’s family and community engagement team could further help all states
maintain comprehensive training and support.

State-level recommendations
State policymakers can also encourage districts and schools to prioritize schoolparent communication, family input, and family engagement. Specifically, state
policymakers should:
• Provide technical assistance to develop parent engagement plans. As required by
ESSA, every school district that receives Title I funds must set aside 1 percent of
their overall funding to support parent engagement.76 Districts must develop and
articulate a plan to use those funds in the Title I plan that they submit to their state
education agency. States should provide technical assistance to help school districts
develop engagement plans to meet the needs of their population. For instance, the
state may help analyze survey data, if available, to identify specific schools that are
effectively engaging parents as well as schools that need to significantly rethink their
parent engagement efforts. Also, states could connect school districts within the
state that have similar demographics or dynamics to share strategies that have been
successful. States should engage a diverse committee of parents as they develop these
types of support in order to improve parents’ communication and engagement and
receive a wide range of opinions.
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• Encourage parent surveys to look at parent attitudes toward schools and disaggregate
data as much as possible. States should consider administering statewide parent
surveys to better understand parents’ attitudes toward schools, specifically
including questions to assess the quality of school-parent communication. States
can disaggregate the information by school and student characteristics—including
by race and ethnicity, income, home language, and disability status—to help
districts identify which schools may benefit from strategic changes and to focus
technical assistance in areas that need it most. For example, Illinois conducts an
annual survey of teachers, students, and parents to gather information on effective
leaders, collaborative teachers, involved families, school environments, and rigor
of instruction.77 The Illinois State Board of Education makes these data publicly
available, reports the information by school, and uses the information to better
support school districts.
• Offer professional development opportunities for districts and school leaders on how
to effectively engage families. In addition to the SFEC grant program, the National
PTA and other organizations offer grants for states to implement programs that
assist district and school leaders in developing parent engagement plans.78 States
can develop expertise internally or work with their state universities and nonprofits
to create training opportunities. Several states have begun to pass legislation to
increase capacity-building school practices: Nevada, for example, provides training
for teachers to work with parent liaisons, while New York conducts training
programs to help parents participate in local governance structures.79 These training
opportunities help build familiarity and confidence in engagement strategies and
effective communication systems; moreover, they guide educators to work with their
communities in order to adapt policies to unique family and student populations.
For example, Massachusetts’ SFEC grant proposal was developed by the Federation
for Children with Special Needs;80 Minnesota put students from racially diverse
and low-income backgrounds front and center in its proposal;81 and South Dakota
emphasized a focus on engagement strategies for English language learners.82

School district recommendations
School districts can help build systems and policies to simplify communication efforts
at the school level. They should:
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• Effectively use Title I parent engagement funds. A strong district plan can help set
strong, consistent school-parent communication expectations within a district and
create the infrastructure to facilitate communication within individual schools. The
authors’ review of six parent engagement plans across two states was limited but
found that school districts show various levels of detail and strategy and that there
is room for improvement. Some districts go beyond federal requirements and have
tested new strategies for effective family engagement. For instance, using technology
in partnership with targeted personnel such as parent liaisons or coordinators can
provide parents with multiple options for engagement. Parent-oriented websites
and social media can also transcend the need for updated individual parent contact
information, which can be especially difficult for schools with high turnover.
• Hire technology advisers to support family engagement efforts. As evidenced by the
CAP survey, most parents believe that certain technology platforms, such as websites
and web-based platforms, are valuable for parent communication. Schools may
not have the resources or expertise to explore, select, and customize tools, so LEAs
should consider working with technology advisers. One parent whose children have
attended schools in multiple districts said she appreciated having the ability to log
into a web portal with individual information about her children. She noted that
the absence of such a portal in her current school district required more effort from
both parents and teachers to find and create personal communication channels, as
they could not take advantage of existing ones that updated automatically online.83
Technology advisers may be able to recommend technological changes to meet the
needs of various schools or communities. They also may be able to help schools
select communication tools that fit their capacity and community. Alternatively,
these advisers may develop a tool or build a platform to meet the needs of various
groups of schools with similar needs.
• Reinforce parent communication as a central responsibility of every teacher and every
school, and allocate sufficient resources to ensure that teachers and other school
staff have the capacity and tools to communicate with parents. Effective parent

communication can be time-consuming for school leaders, teachers, and other staff.
According to a 2019 Learning Heroes report, less than one-third of elementary,
middle, and high school teachers felt very satisfied with the support they received
from their school to communicate difficult information to parents.84 In fact, many
middle and high school teachers did not believe that parent communication was a
central job responsibility.85 The Data Quality Campaign has found that while parents
crave more data about student achievement, teachers do not feel prepared to use
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or communicate data effectively.86 School districts can prioritize the importance
of parent communication and ensure that schools allocate adequate resources to
support teachers and facilitate the sharing of information. For instance, school
districts can set norms for all schools; adopt communication systems to share
information; create professional development opportunities to help teachers provide
key information; and adjust staffing to ensure that teachers and other staff have time
to use effective communication methods. According to a 2018 Learning Heroes
report, about one-half of teachers report having had no training to communicate
difficult information to parents, and only 30 percent of teachers report being very
satisfied with the support they receive for these difficult conversations.87 Staffing is
especially important, given that parents expect teachers to provide regular emails
and calls and to frequently update online portals—tasks that teachers with large
class sizes or few prep periods may not have time to do.88
• Connect information back to individual student achievement. The CAP survey found
that information about individual student achievement was extremely important—if
not most important—to most parents. Specifically, 98.9 percent of parents reported
that information about their child’s individual academic achievement was at least
somewhat important, and 37 percent of parents said it was the most important type
of information to communicate—the item parents most commonly named most
important by a factor of three.
Given these results, school districts should connect information about individual
student achievement to other information that districts, schools, or teachers want
parents to consider. For instance, while 95.3 percent of parents rated information
about schoolwide achievement as at least somewhat important, only 3 percent of
parents said it was the most important type of information. Connecting schoolwide
information to individual student information more directly could help communicate these insights to parents.
• Disaggregate data intentionally and provide context. The Data Quality Campaign
found that parents are especially interested in information about how their child’s
school educates students from similar demographic backgrounds.89 To provide parents
with this information, data should be disaggregated as much as possible, including by
race and ethnicity, disability status, income levels, and English proficiency.
However, it is also critical to provide context. In interviews with parents, Learning
Heroes found that noncontextualized disaggregated results can feel stigmatizing
to some families.90 Many parents, especially parents of color, shared that they felt
this information proved their “kids can’t learn.” As a result, data showing results
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by race and ethnicity, income, or any other subgroup should use language that
explains why the data have been disaggregated. In a sample report card based on
this research, Learning Heroes provides template language about how information “is broken down by group to show whether or not a school is serving all of its
students well” and clarifies how schools will use the information accordingly.91
• Ask parents what they want and offer different ways to get it. While it may sound
obvious, all school districts should engage parents in the development of parent
engagement plans. Parents should help schools determine what issues are most
important to communicate, the most valuable or actionable methods and tools, and
the desired frequency of communication to develop policies that are specifically
aligned to the needs of the community. School districts can engage parents by
surveying them, conducting focus groups, establishing a parent committee, or
creating systems and providing funds that allow parents to meet across schools or
districts so they can learn about effective practices that have been implemented
elsewhere. For example, CAP’s survey did not include school safety plans as its own
type of information; the National PTA, however, has found that this is a primary
concern for parents and has accordingly created a resource for parents to ask
questions and find out more information.92 More proactive work from schools and
districts would ensure that all parents have access to this information, not only the
parents who seek it out. School districts should also consider working with other
community or advocacy organizations to help parents learn what to ask for and how
to suggest different, out-of-the-box methods of communicating information.

29

Center for American Progress | One Size Does Not Fit All

Conclusion
Principal Williams’ successful approach at Sidney Lanier Senior High School illustrates a key takeaway of CAP’s analysis: “Different strategies are conducive to support
from parents with different situations,” he mused. “As a result, I do not believe any
strategy is ineffective.”93
Policymakers at the federal, state, and district levels need to continue to focus on increasing parent engagement, using communication tools as a lever. To be sure, effective
communication between parents and schools relies on trust and personal connections;94
Williams’ “coffee and chats” at Lanier are not for nothing. Still, system-level changes can
help teachers and schools better share information that is important to each stakeholder
group in efficient ways that are tailored to the needs of school communities.
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Appendix
This appendix details the survey methodology and limitations as well as the authors’
review of Title I parent engagement plans.

Survey methodology
In fall 2019, the Center for American Progress used CloudResearch—a crowdsourcing
data acquisition platform, formerly called TurkPrime, that conducts panel studies with
Amazon Mechanical Turk (MTurk) workers—to administer a study comparing teachers’, parents’, and school leaders’ attitudes toward school-parent communication.95
CloudResearch’s panel service, Prime Panels, integrates many different platforms for
the purposes of research.96 Each platform has its own participant pool, referred to as
an opt-in panel. Participants on these panels are profiled on hundreds of variables, and
invitations for this study were sent via email and dashboard notifications to specific
participants based on their demographic profiles.
Parents were identified as people who previously indicated that they were parents of
children who were of K-12 school age; these people were then prescreened to ensure
that their children attended a public school. Teachers were identified as people who
previously indicated that they were a K-12 teacher and were then prescreened to
ensure that they were currently teaching in a public school. School leaders were identified as people who previously identified that they were in a K-12 school leadership
position and were then prescreened to ensure that they were currently working in a
public school.
Participants first answered questions about the importance of types of information
and then had a forced choice to select the single most important type of information.
Next, they reported on the frequency of those same types of information. One-half
of all participants were randomized to see questions about current frequency first,
while the other half of participants were randomized to see questions about ideal fre-
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quency first; question order did not significantly affect the findings. Next, participants
selected every system their school used to communicate with parents—with teachers
instructed to select every system they personally used, as well as systems their school
uses but they personally do not—and then rated the value of each system they previously selected. The survey ended with questions about participant demographics and
school characteristics.
Participant demographics and school characteristics
In order to ensure a racially representative sample of parents, Prime Panels set quotas
using the 2015 public school enrollment estimates for Asian/Pacific Islander, Black,
Hispanic, and white parents, as well as parents from another or more than one race.97
No quotas were set for teachers or school leaders. Of the initial sample, 44 parents, 11
teachers, and 25 leaders were excluded for failing an attention check, indicating that
they did not actually work in or have a child attending a public school or did not successfully complete the survey.

Across all parents, teachers, and school leaders, participants in the final sample
included 932 parents, 419 teachers, and 408 leaders from all 50 states and the District
of Columbia, who were predominantly white (61.5 percent) and female (58.0 percent). The schools where participants worked or sent their children were somewhat
evenly split across grade levels, with 39.4 percent from elementary school, 23.4 percent
from middle school, and 28.8 percent from high school. The schools were also mostly
traditional neighborhood schools (88.9 percent) in suburban (46.1 percent) or urban
(34.5 percent) areas.
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TABLE A1

Survey participant demographics
Overall

Parents

Teachers

School leaders

1759

932

419

408

Male

41.8%

42.9%

39.4%

41.9%

Female

58.0%

57.1%

60.1%

58.1%

3.5%

4.2%

3.3%

2.0%

Black or African American

10.6%

14.4%

7.4%

5.4%

Latinx, Hispanic,
or Spanish origin

16.5%

24.4%

6.9%

8.3%

White

61.5%

45.6%

78.3%

80.4%

High school diploma

N/A

56.8%

Not asked

Not asked

College degree

N/A

25.8%

Not asked

Not asked

Advanced degree

N/A

15.2%

Not asked

Not asked

N/A

M = $50K–75K

Not asked

Not asked

Mean = 40.1
Standard deviation = 9.3

Mean = 39.4
Standard deviation = 8.2

Mean = 41.7
Standard deviation = 11.7

Mean = 40.1
Standard deviation = 8.4

All but Alaska, Montana,
North Dakota, South Dakota,
and Wyoming

All but Alaska, Arkansas,
Delaware, Idaho, Maine,
Maryland, Massachusetts,
North Dakota, Oklahoma,
Vermont, West Virginia,
Wisconsin, and Wyoming

Total number of respondents
Gender

Race and ethnicity
East Asian, Southeast Asian,
South Asian, Native Hawaiian,
or Other Pacific Islander

Education level

Income
Age

Location by state

All

All but South Dakota
and Vermont

Note: Some percentages shown in the table do not add up to 100 because participants selected another response or did not respond to the question.
Source: Original CAP analysis. See Appendix for the full methodology in Meg Benner and Abby Quirk, “One Size Does Not Fit All: Analyzing Different Approaches
to Family-School Communication” (Washington: Center for American Progress, 2020), available at https://www.americanprogress.org/?p=479902.
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TABLE A2

School characteristics for all survey respondents
Overall

Parents

Teachers

School leaders

Elementary school (K-5)

39.4%

45.0%

41.3%

24.8%

Middle school (6-8)

23.4%

26.5%

20.3%

19.4%

High school (9-12)

28.8%

28.5%

27.2%

31.1%

Urban

34.5%

30.4%

31.1%

47.3%

Suburban

46.1%

47.9%

48.5%

39.4%

Rural

19.4%

21.7%

20.4%

13.3%

Entirely nonwhite

2.1%

1.0%

3.6%

3.2%

Mostly nonwhite

17.5%

15.2%

23.8%

16.3%

Equally nonwhite and white

37.5%

39.8%

27.6%

42.1%

Mostly white

33.3%

32.9%

37.0%

30.3%

Entirely white

5.7%

4.2%

6.7%

7.9%

Entirely eligible

22.6%

24.2%

22.2%

19.6%

Mostly eligible

23.7%

19.2%

29.2%

28.5%

Equally eligible and not eligible

27.2%

27.8%

20.5%

32.7%

Mostly not eligible

16.4%

15.1%

23.1%

12.6%

Entirely not eligible

2.4%

1.5%

1.4%

5.4%

88.9%

92.5%

88.5%

81.1%

Charter school

8.6%

4.7%

9.5%

16.4%

Magnet/specialized school

1.9%

2.2%

1.4%

2.0%

Grade level

Urbanicity

Racial composition

Free and reduced price lunch composition

Type of school
Traditional public school

Note: 148 teachers and school leaders reported grades across multiple school levels. These responses were not included in the elementary,
middle, or high school percentages or in analyses that split by grade level.
Source: Original CAP analysis. See Appendix for the full methodology in Meg Benner and Abby Quirk, “One Size Does Not Fit All:
Analyzing Different Approaches to Family-School Communication” (Washington: Center for American Progress, 2020), available at
https://www.americanprogress.org/?p=479902.
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Survey limitations
The survey had several limitations. First, while the authors set quotas for race and ethnicity in the parent sample, the way the survey was administered limited the diversity
and validity of the sample. Most importantly, only parents who speak English and have
internet access could be included. In addition, parents with multiple children who
attend multiple schools may have conflated their experiences or not have known which
one to consider in their responses.
Additionally, the use of self-reported measures may not necessarily capture actual
school practices. For example, participants were only asked to rate the value of the
systems they reported using. This may have artificially inflated value ratings, as parents
may not use the systems they find least valuable. For the sake of timing and in an
effort not to bias responses, the survey also intentionally did not define terms such as
“engagement” or provide examples of systems such as “web-based platforms” or “paper
notifications,” which may have confused some parents or led to different interpretations. Additionally, demographic information relied on self-reported estimates for the
racial composition and poverty level of schools, only capturing respondents’ perceptions of the percentage of white students and the percentage of students eligible for
free and reduced price lunch.

Title I review methodology
The authors of this report reviewed three plans from districts in Pennsylvania and
three plans from districts in Colorado to gauge the context and specificity of their Title
I parent and family engagement plans; identify any themes; and develop recommendations for improvement based on the findings of the online survey. The authors chose
districts that ranged in enrollment numbers to consider changes in approaches based
on district capacity and the number of schools. The sample is very limited, and the
authors do not presume that it is representative or inclusive of the policies that exist
in states and districts nationwide. Moreover, the authors did not consult district staff,
parents, or schools within any of the districts to verify if the districts were implementing the policies indicated or had implemented additional activities or to evaluate the
effectiveness of the policies.

36

Center for American Progress | One Size Does Not Fit All

Endnotes
1 Antonio Williams, principal, Sidney Lanier High School,
personal communication with authors via email, November 18, 2019, on file with authors.
2 Lesa Holt, parent of a Sidney Lanier High School student,
personal communication with authors via phone, November 22, 2019, on file with authors.
3 Jalea Brooks, “Sidney Lanier High School Named National
PTA School Of Excellence,” Alabama News Network,
October 4, 2018, available at https://www.alabamanews.
net/2018/10/04/112025/.
4 National Parent Teacher Association, “National PTA School
of Excellence,” available at https://www.pta.org/home/programs/National-PTA-School-of-Excellence (last accessed
December 2019).
5 Mavis G. Sanders, Joyce L. Epstein, and Lori ConnorsTadros, “Family Partnerships with High Schools: The
Parents’ Perspective” (Baltimore: Center for Research on
the Education of Students Placed At Risk at Johns Hopkins
University, 1999), available at https://files.eric.ed.gov/fulltext/ED428148.pdf.
6 Anne T. Henderson and Karen L. Mapp, “A New Wave of
Evidence: The Impact of School, Family, and Community
Connections on Student Achievement, Annual Synthesis
2002” (Austin, TX: National Center for Family and Community Connections with Schools, 2002), available at http://
www.sedl.org/connections/resources/evidence.pdf.
7 Laura Desimone, Matia Finn-Stevenson, and Christopher
Henrich, “Whole School Reform in a Low-income African
American Community: The Effects of the CoZi Model on
Teachers, Parents, and Students,” Urban Education 35 (3)
(2000): 269–323, available at https://journals.sagepub.
com/doi/abs/10.1177/0042085900353003.
8 Steven Glazerman and others, “Presenting School Choice
Information to Parents: An Evidence-Based Guide” (Washington: Institute of Education Sciences and the National
Center for Education Evaluation and Regional Assistance,
2019), available at https://ies.ed.gov/ncee/pubs/20194003/
pdf/20194003.pdf.
9 Meghan McQuiggan, Mahi Megra, and Sarah Grady, “Parent
and Family Involvement in Education: Results from the
National Household Education Surveys Program of 2016”
(Washington: National Center for Education Statistics, 2017),
available at https://nces.ed.gov/pubs2017/2017102.pdf.
10 EdNavigator, “Muddled: How Confusing Information from
Schools Is Failing American Families” (New Orleans: 2018),
available at https://medium.com/ednavigator/muddled78ce70407fda.
11 Learning Heroes, “Who We Are,” available at https://bealearninghero.org/about/ (last accessed January 2020).
12 Learning Heroes, “Parents 2018: Going Beyond Good
Grades” (Alexandria, VA: 2018), available at https://
r50gh2ss1ic2mww8s3uvjvq1-wpengine.netdna-ssl.com/
wp-content/uploads/2018/12/2018_Research_Reportfinal_WEB.pdf.
13 This report focuses on how schools communicate with
parents specifically, not other family members or nonparent
primary caregivers. This was done for the purposes of data
collection and to be consistent with previous research in the
area. However, CAP recognizes that there is no one family
structure and that effective school communication is not
limited only to parents and encourages further research on
school communication with other caregivers. As a result,
the authors use the terms “parent engagement” and “family
engagement” interchangeably throughout the report.

37

14 Henderson and Mapp, “A New Wave of Evidence.”
15 Andrew J. Houtenville and Karen Smith Conway, “Parental
Effort, School Resources, and Student Achievement,” The
Journal of Human Resources 43 (2) (2008): 437–453, available at https://www.jstor.org/stable/40057353?seq=1.
16 Sandra Wilder, “Effects of parental involvement on academic achievement: a meta-synthesis,” Educational Review
66 (3) (2014): 377–397, available at http://parented.wdfiles.
com/local--files/family-engagement/Parent%20Inv%20
and%20achieve.pdf.
17 William H. Jeynes, “A Meta-Analysis: The Relationship
Between Parental Involvement and African American
School Outcomes,” Journal of Black Studies 47 (3) (2016):
195–216, available at https://journals.sagepub.com/
doi/10.1177/0021934715623522; William H. Jeynes, “A
Meta-Analysis: The Relationship Between Parental Involvement and Latino Student Outcomes,” Education and Urban
Society 49 (1) (2017): 4–28, available at https://journals.
sagepub.com/doi/full/10.1177/0013124516630596.
18 Deena R. Palenchar, Joan I. Vondra, and Josephine A.
Wilson, “Parental involvement in the home and at school
as predictors of early school functioning in an urban, lowincome sample” (Seattle: Annual Meeting of the American
Educational Research Association, 2001).
19 Learning Heroes, “Parents 2018.”
20 Wilder, “Effects of parental involvement on academic
achievement.”
21 Joyce L. Epstein, “School/Family/Community Partnerships:
Caring for the Children We Share,” Phi Delta Kappan 76
(9) (1995): 701–712, available at https://learn.k20center.
ou.edu/api/pds/b30762a7557ba0b391f207f4c600c9dd/
Article%20%22School,%20Family,%20and%20Community%20Partnerships-%20Caring%20for%20the%20
Children%20We%20Share.%22%20by%20Joyce%20Epstein%20.pdf.
22 Whitney Henderson, “How to Solve the Parent-Engagement Problem,” Education Week, January 10, 2018, available
at https://www.edweek.org/ew/articles/2018/01/10/howto-solve-the-parent-engagement-problem.html.
23 Kristin Turney and Grace Kao, “Barriers to School Involvement: Are Immigrant Parents Disadvantaged?”, The Journal
of Educational Research 102 (4) (2009): 257–271, available
at https://www.tandfonline.com/doi/abs/10.3200/
JOER.102.4.257-271.
24 Eliza Byard, Joseph Kosciw, and Mark Bartkiewicz, “Schools
and LGBT-Parent families: Creating Change Through
Programming and Advocacy,” in Abbie E. Goldberg and
Katherine R. Allen, eds., LGBT-Parent Families (New York:
Springer, 2013), available at https://link.springer.com/
chapter/10.1007/978-1-4614-4556-2_18.
25 Denise Yull and others, “Can We Talk? Using CommunityBased Participatory Action Research to Build Family and
School Partnerships with Families of Color,” School Community Journal 24 (2) (2014): 9–32, available at https://files.
eric.ed.gov/fulltext/EJ1048538.pdf.
26 Child Trends, “Parental Involvement in Schools,” available at
https://www.childtrends.org/indicators/parental-involvement-in-schools (last accessed January 2020).
27 Learning Heroes, “The Case for an Accurate Picture: Parent
Mindsets on Education Trends From 2016-2019” (Alexandria,
VA: 2019), available at https://r50gh2ss1ic2mww8s3uvjvq1wpengine.netdna-ssl.com/wp-content/uploads/2019/10/
Learning-Heroes_Trends-Piece-Booklet_R01.pdf.

Center for American Progress | One Size Does Not Fit All

28 Learning Heroes, “Parents 2018.”

43 Learning Heroes, “Parents 2018.”

29 Ibid.

44 Timberly L. Baker and others, “Identifying Barriers: Creating
Solutions to Improve Family Engagement,” School Community Journal 26 (2) (2016): 161–184, available at https://
files.eric.ed.gov/fulltext/EJ1124003.pdf.

30 Trevor Cairney and Jean Ashton, “Three families, multiple
discourses: Examining differences in the literacy practices
of home and school” (New Orleans: Annual Meeting of
the American Educational Research Association, 2000),
available at https://files.eric.ed.gov/fulltext/ED439409.pdf;
Gerardo R. López, Jay D. Scribner, and Kanya Mahitivanichcha, “Redefining Parental Involvement: Lessons From
High-Performing Migrant-Impacted Schools,” American
Educational Research Journal 38 (2) (2001): 253–288, available at https://www.jstor.org/stable/3202459?seq=1.
31 Raquel L. González and Cara L. Jackson, “Engaging with
parents: the relationship between school engagement
efforts, social class, and learning,” School Effectiveness and
School Improvement 24 (3) (2013): 316–335, available at
https://www.tandfonline.com/doi/abs/10.1080/09243453.
2012.680893.
32 Child Trends, “Parental Involvement in Schools.”
33 Sharice Stevens, parent of a Sidney Lanier High School
student, personal communication with authors via phone,
November 22, 2019, on file with authors.
34 Joyce L. Epstein, “School and Family Connections: Theory,
Research, and Implications for Integrating Sociologies of
Education and Family,” Marriage & Family Review 15 (1-2)
(1990): 99–126, available at https://www.tandfonline.com/
doi/abs/10.1300/J002v15n01_06.
35 Anne F. Farrell and Melissa A. Collier, “School personnel’s perceptions of family-school communication:
a qualitative study,” Improving Schools 13 (1) (2010):
4–20, available at https://journals.sagepub.com/doi/
pdf/10.1177/1365480209352547.
36 Hosin Sirvani, “The Effect of Teacher Communication with
Parents on Students’ Mathematics Achievement,” American
Secondary Education 36 (1) (2007): 31–46, available at
https://www.jstor.org/stable/pdf/41406096.pdf.
37 EdNavigator, “Muddled”; Seth Litt, “For Families to Help L.A.
Schools Improve, District Must Provide Clear Information
About Their Kids’ Education,” The 74, September 29, 2019,
available at https://www.the74million.org/article/newreport-los-angeles-needs-powerful-parents-to-help-citysschools-improve-but-lausd-must-first-give-families-clearinformation-about-their-childrens-education/.
38 Parent Revolution, “Ready or Not? How Los Angeles
Families Get Information About Their Children’s Learning
and Academic Progress” (Los Angeles: 2019), available at
https://www.parentrevolution.org/readyornot;
39 Learning Heroes, “Parents 2018.”
40 Kate Stringer, “90% of Parents Think Their Kids Are on Track
in Math & Reading. The Real Number? Just 1 in 3, Survey
Shows,” The 74, August 1, 2017, available at https://www.
the74million.org/article/90-of-parents-think-their-kidsare-on-track-in-math-reading-the-real-number-just-1-in3-survey-shows/.
41 Timothy Daly, “Celebrating Student Success — Even in a
Simple Letter Home — Can Help Keep Low-Income, High
Academic Achievers on Track,” The 74, January 6, 2020,
available at https://www.the74million.org/article/daly-celebrating-student-success-even-in-a-simple-letter-home-canhelp-keep-low-income-high-academic-achievers-on-track/.
42 Thomas J. Watkins, “Teacher Communications, Child
Achievement, and Parent Traits in Parent Involvement
Models,” The Journal of Educational Research 91 (1) (1997):
3–14, available at https://www.tandfonline.com/doi/
abs/10.1080/00220679709597515.

38

45 Emelina Minero, “Parent Engagement in the Digital Age,”
Edutopia, November 22, 2017, available at https://www.
edutopia.org/article/parent-engagement-digital-age.
46 Christine Olmstead, “Using Technology to Increase Parent
Involvement in Schools,” TechTrends 57 (6) (2013): 28–37,
available at https://eric.ed.gov/?id=EJ1040184.
47 Erin Richards, “Reading at home and school attendance
shot up with a cheap, easy solution: Texting,” USA Today,
September 12, 2019, available at https://www.usatoday.
com/story/news/education/2019/09/12/mom-text-message-texting-reading-app-kids-school/2139639001/.
48 Anne O’Brien, “What Parents Want in School Communication,” Edutopia, August 31, 2011, available at https://
www.edutopia.org/blog/parent-involvement-surveyanne-obrien.
49 Tim Newcomb, “Whether Through Texts or Apps, Schools
Are Using Technology to Get the Message Out to Students’
Families,” The 74, March 25, 2019, available at https://www.
the74million.org/article/whether-through-texts-or-appsschools-are-using-technology-to-get-the-message-out-tostudents-families/.
50 Tiffany A. Roman, and Anne T. Ottenbreit-Leftwich, “Comparison of Parent and Teacher Perceptions of Essential
Website Features and Elementary Teacher Website Use:
Implications for Teacher Communication Practice,” Journal
of Digital Learning in Teacher Education 32 (1) (2016): 13–25,
available at https://www.tandfonline.com/doi/abs/10.1080
/21532974.2015.1092897.
51 Matthew Kraft and Alexander Bolves, “Can Technology
Transform Teacher-Parent Communication? Evidence
from a Randomized Field Trial” (Providence, RI: Annenberg Institute for School Reform at Brown University,
2019), pp. 19–144, available at http://edworkingpapers.
com/ai19-144.
52 Antonio Williams, principal, Sidney Lanier High School,
personal communication with authors via email, November 18, 2019, on file with authors.
53 Learning Heroes, “Parents 2018.”
54 Learning Heroes, “Parents 2017: Unleashing Their Power
& Potential” (Alexandria, VA: 2017), available at https://
r50gh2ss1ic2mww8s3uvjvq1-wpengine.netdna-ssl.
com/wp-content/uploads/2017/07/LH_ParentsReport2017_20170719_MasterScreen_SinglePages_AN.pdf.
55 Learning Heroes, “Back-To-School 2019 Webinar,”
available at https://register.gotowebinar.com/recording/3698161581979698438 (last accessed September
2019).
56 Sharice Stevens, parent of a Sidney Lanier High School
student, personal communication with authors via phone,
November 22, 2019, on file with authors.
57 Learning Heroes, “Back-To-School 2019 Webinar.”
58 O’Brien, “What Parents Want in School Communication.”
59 Debra Malone, “Culture: A Potential Challenge for Parental
Involvement in Schools,” The Delta Kappa Gamma Bulletin 82 (1) (2015): 14–18, available at http://66.237.145.149/
dsweb/Get/Document-1403/2015_Jour_82-1_Educatingthe-Whole-Child.pdf#page=14.

Center for American Progress | One Size Does Not Fit All

60 Learning Heroes, “Parents 2018.”
61 Legal Information Institute, “Individuals with Disabilities
Education Act, 20 U.S.C. § 1400,” available at https://www.
law.cornell.edu/uscode/text/20/1400 (last accessed January 2020).
62 Every Student Succeeds Act, S. 1177, 114th Cong., 1st sess.
(December 10, 2015), available at https://www.congress.
gov/bill/114th-congress/senate-bill/1177.
63 Ibid.
64 The School District of Philadelphia, “District-wide Parent
and Family Engagement Policy,” available at https://webapps1.philasd.org/downloads/tdm/Parent_and_Family_
Engagement_Policy.pdf (last accessed December 2019).
65 Ibid.
66 The School District of Philadelphia Office of Family & Community Engagement, “The Translation Unit,” available at
https://www.philasd.org/face/translations/ (last accessed
January 2020).
67 Ibid.
68 Bensalem Township School District, “Title I: Parent
and Family Engagement Policy,” available at https://
www.bensalemsd.org/apps/pages/index.jsp?uREC_
ID=1236906&type=d&pREC_ID=1449557 (last accessed
December 2019).
69 Mesa County Valley School District 51, “KBA: District Title
I Parent Involvement,” available at http://www.mesa.k12.
co.us/board/policies/documents/kba.pdf (last accessed
December 2019).
70 Helen Westmoreland, director of family engagement; Jacki
Ball, director of government affairs; and Rebecca Bauer,
specialist in family engagement, National Parent Teacher
Association, interview with authors via phone, September
30, 2019, on file with authors.
71 Antonio Williams, principal, Sidney Lanier High School,
interview with authors via email, November 18, 2019, on
file with authors.
72 Bruno V. Manno, “NOT Your Mother’s PTA,” Education Next
12 (1) (2012): 42–51, available at https://www.educationnext.org/not-your-mothers-pta/.
73 The Leadership Conference Education Fund, “Parent
and Family Engagement Provisions in the Every Student
Succeeds Act” (Washington: 2016), available at http://
civilrightsdocs.info/pdf/education/ESSA-Parent-FamilyEngagement.pdf.
74 Office of Elementary and Secondary Education, “Statewide
Family Engagement Centers Program,” available at https://
oese.ed.gov/offices/office-of-discretionary-grantssupport-services/school-choice-improvement-programs/
statewide-family-engagement-centers-program/ (last
accessed January 2020).
75 National Parent Teacher Association, “Bringing Parents and
Families to the Table: Family Engagement in Education” (Alexandria, VA: 2019), available at https://www.pta.org/docs/
default-source/files/advocacy/public-policy-agenda/2019/
issue-briefs/issue-brief_family-engagement.pdf.
76 Every Student Succeeds Act, S. 1177.
77 Illinois State Board of Education, “5Essentials Survey,” available at https://www.isbe.net/Pages/5Essentials-Survey.
aspx (last accessed January 2020).

39

78 Caitlin Reily, “Support by Education Funders for Family
Engagement Is Growing. Why Is That?”, Inside Philanthropy,
March 3, 2018, available at https://www.insidephilanthropy.com/home/2018/3/1/foundations-education-grantsfamily-engagement.
79 Matt Weyer, “Engaging Families in Education” (Washington:
National Conference of State Legislatures, 2015), available
at http://www.ncsl.org/Portals/1/Documents/educ/Engaging_Families_Education.pdf.
80 Office of Elementary and Secondary Education, “The
Federation for Children with Special Needs, Massachusetts
Statewide Family Engagement Center,” available at https://
oese.ed.gov/files/2018/10/U310A180070-The-Federationfor-Children-With-Special-Needs-Inc.-Abstract.pdf (last
accessed January 2020).
81 Office of Elementary and Secondary Education, “PACER
Center, Inc., Minnesota Statewide Family Engagement
Center,” available at https://oese.ed.gov/files/2018/10/
U310A180001-PACER-Center-Inc.-Abstract.pdf (last accessed January 2020).
82 Office of Elementary and Secondary Education, “West River
Foundation, South Dakota Statewide Family Engagement
Center,” available at https://oese.ed.gov/files/2018/10/
U310A180043-West-River-Foundation-Abstract.pdf (last
accessed January 2020).
83 Sharice Stevens, parent of a Sidney Lanier High School
student, personal communication with authors via phone,
November 22, 2019, on file with authors.
84 Learning Heroes, “Parents 2019: As the Stakes Get Higher
for Kids, Why Do We Lose Parents?” (Alexandria, VA:
2019), available at https://r50gh2ss1ic2mww8s3uvjvq1wpengine.netdna-ssl.com/wp-content/uploads/2019/09/
Parents-2019-Research-.pdf.
85 Ibid.
86 Mikhail Zinshteyn, “Even as New Polls Show Both Teachers
and Parents Demanding Better Data About Their Students,
Only 17% of Educators Say They’ve Received Data Training
in Prep Programs,” The 74, October 2, 2019, available at
https://www.the74million.org/article/even-as-new-pollsshow-both-teachers-and-parents-demanding-better-dataabout-their-students-only-17-of-educators-say-theyvereceived-data-training-in-prep-programs/.
87 Learning Heroes, “Parents 2017.”
88 Learning Heroes, “Parents 2018.”
89 The Hunt Institute, “Intersection Webinar Recap: The Next
Generation of Data,” October 25, 2019, available at http://
www.hunt-institute.org/resources/2019/10/intersectionwebinar-recap-the-next-generation-of-data/.
90 Learning Heroes, personal communication with authors
via email, January 16, 2020, on file with authors.
91 Learning Heroes, “Sample Report Card,” available at
https://projects.invisionapp.com/share/FWA6KDP79#/
screens/218342633 (last accessed January 2020).
92 National Parent Teacher Association, “School Safety,”
available at https://www.pta.org/home/family-resources/
safety/School-Safety (last accessed January 2020); National
Parent Teacher Association, “Safe and Supportive Schools:
20 Questions Every Parent Should Ask” (Alexandria, VA:
2019), available at https://www.pta.org/docs/defaultsource/files/programs/health/safe-schools_questions.pdf.
93 Antonio Williams, principal, Sidney Lanier High School,
personal communication with authors via email, November 18, 2019, on file with authors.

Center for American Progress | One Size Does Not Fit All

94 Yull and others, “Can We Talk?”.
95 Leib Litman, Jonathan Robinson, and Tzvi Abberbock,
“TurkPrime.com: A versatile crowdsourcing data acquisition platform for the behavioral sciences,” Behavior Research Methods 49 (2) (2017): 433–442, available at https://
link.springer.com/article/10.3758/s13428-016-0727-z.
96 Jesse Chandler and others, “Online panels in social science research: Expanding sampling methods beyond
Mechanical Turk,” Behavior Research Methods 51 (5) (2019):
2022–2038, available at https://link.springer.com/article/10.3758/s13428-019-01273-7.

40

97 National Center for Education Statistics and Common Core
of Data, “State Nonfiscal Public Elementary/Secondary
Education Survey Data: 2000–01 and 2015–16,” available at
https://nces.ed.gov/ccd/stnfis.asp (last accessed January
2020); National Center for Education Statistics and Common Core of Data, “National Elementary and Secondary
Enrollment Projection Model, 1972 through 2027: Table
203.50,” available at https://nces.ed.gov/ccd/stnfis.asp (last
accessed January 2020).

Center for American Progress | One Size Does Not Fit All

Our Mission

Our Values

Our Approach

The Center for American
Progress is an independent,
nonpartisan policy institute
that is dedicated to improving
the lives of all Americans,
through bold, progressive
ideas, as well as strong
leadership and concerted
action. Our aim is not just to
change the conversation, but
to change the country.

As progressives, we believe
America should be a land of
boundless opportunity, where
people can climb the ladder
of economic mobility. We
believe we owe it to future
generations to protect the
planet and promote peace
and shared global prosperity.

We develop new policy ideas,
challenge the media to cover
the issues that truly matter,
and shape the national debate.
With policy teams in major
issue areas, American Progress
can think creatively at the
cross-section of traditional
boundaries to develop ideas
for policymakers that lead to
real change. By employing an
extensive communications
and outreach effort that we
adapt to a rapidly changing
media landscape, we move
our ideas aggressively in the
national policy debate.

And we believe an effective
government can earn the
trust of the American people,
champion the common
good over narrow self-interest,
and harness the strength of
our diversity.

1333 H STREET, NW, 10TH FLOOR, WASHINGTON, DC 20005 • TEL: 202-682-1611 • FAX: 202-682-1867 • WWW.AMERICANPROGRESS.ORG

